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LARAEC will provide seamless pathways to workforce and higher education that are efficient, 

comprehensive, student-centered, and regionally relevant. 

Mission Statement 
LARAEC will sustain, expand, and improve adult education. 
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REGULAR MEETING 
ANNOUNCEMENT 

Los Angeles Regional Adult Education Consortium 
East Los Angeles Skills Center 

3921 Selig Pl, Los Angeles, CA 90031  
September 21, 2018 | 1:30 PM 

LARAEC Regular Meeting  
Agenda 

1. Call to Order
1.1 Pledge of Allegiance
1.2 Approval of the Agenda
1.3 Approval of the Minutes

a. August 2018

Lanzi Asturias 
Veronica Montes 

2. Public Comment Veronica Montes 

3. Program Updates
3.1 Innovation and Best Practices:

a. LAUSD: Family Success Initiative

3.2  LARAEC Office Updates 

3.3 Budget: 
a. Forms and Due Dates
b. LARAEC Progress and Expenditure Report Q4

3.4 Professional Development 
a. Professional Development Framework
b. LARAEC 2019 Conference Update

3.5 Policy and Legislation: 
a. Update on AB705

Veronica Montes 

Irma Cuevas 

Lanzi Asturias 

Grace Ocampo 

Adrienne Ann Mullen 
Sofia Mayoral 

Adrienne Ann Mullen 
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4. Information Items
NO INFORMATION ITEMS

5. Board Member Reports Executive Board 

6. Action Items
NO ACTION ITEMS

Veronica Montes 

7. Consent Agenda
7.1 Agenda Item:  LAUSD Capital Outlay

7.2 Agenda Item:  Approve Firm for Consulting 

7.3 Agenda Item:  Approve Firm for Auditing 

Veronica Montes 

Announcements 

Next Meeting: October 19, 2018 

Burbank Adult School/Auditorium 

3811 West Allan Ave, Burbank  

Adjourn 

Veronica Montes 

Please note that the LARAEC Executive Board may consider at this meeting any item referred from a Board Meeting five calendar 
days prior to this meeting (Education Code 54954.2(b)(3)). The LARAEC Executive Board may also refer any item on the agenda for 
the consideration of a committee or meeting of the LARAEC Executive Board. Requests for disability related modifications or 
reasonable accommodations shall be made 24 hours prior to the meeting to Rachelle Martinez by calling (213) 241-3150.  Requests 
for translation should be made at least 48 hours in advance by calling Rachelle Martinez at (213) 241-3150. Individuals wishing to 
speak at a Board meeting must sign up at the meeting. There will be no sign ups in advance of the meeting. Speakers must sign up 
prior to the public comment section of the agenda. Speakers should plan to arrive early. Materials related to an item on this agenda 
distributed to the LARAEC Executive Board are available for public inspection during the meeting and at http://laraec.net/open-
meetings/ 
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Los Angeles Regional Adult Education Consortium Open Meeting 
LACCD Van de Kamp Innovation Center 

2930 Fletcher Drive and San Fernando Road, Los Angeles CA 90065 
August 17, 2018 I 1:30 p.m. 

 
Executive Committee in attendance:  Emilio Urioste, BUSD 
       Joseph Stark, LAUSD 
       Dan Garcia, MUSD 
       Veronica Montes, CCUSD 
       Robert Miller, LACCD 
Project Manager:      Lanzi Asturias 
 
1. Call to Oder – Lanzi Asturias called the meeting to order at 1:37 PM, noting that the 
 executive representative from MUSD, Dan Garcia, was not available for this meeting.  
 1.1 Pledge of Allegiance 
 1.2 Approval of the Agenda 
  a. Mr. Miller motioned to approve the agenda, Mr. Stark seconded. The  
   board voted unanimously to approve the agenda. 
 1.3 Approval of the Minutes 
  a. May 18, 2018 board meeting 
  b. Ms. Montes noted that Mr. Asturias’ name was listed as in attendance, 
but    he was not in attendance.  
  c. Ms. Montes motioned to approve minutes with that correction, Mr. Miller  
   seconded. The board voted unanimously to approve the minutes.  
 1.4 Protocols for Directing Staff and Prioritizing Tasks 
  a. Mr. Asturias discussed how the LARAEC office staff has been directed to 
    capture anything the LARAEC board says is a “task”, and that they 
had     38 items from April and May considered “tasks” under existing 
protocol     which would be emailed to all board members by August 
22nd at the     request of Ms. Montes. 
  b. Dr. Miller complimented staff on the new minutes format, and discussed 
in    his experience how the board president and project chair defined priority  
   lists for tasks. 
2.  Public Comment 
 a. There was no public comment. 
3. Program Updates 
 3.1 Innovation and Best Practices 
  a. Best Practices Promoting the Protective Services Program: Mr. Asturias  
   explained that the speaker for this item, Mr. Fimbres, was not present. 
 3.2 Budget 
  a. Grace Ocampo began by going over the Q3 Report and other budget  
   updates regarding fiscal year 2018/19 funding and upcoming deadlines. 
   I. Total budget was $147,416,120, and they’d expended as of March 
     $56.4 million. Their Q3 target was at 45%. The state 
expects them      to spend 15% of their budget each quarter. 
   II. Ms. Ocampo added that if spending targets are not met, there is a  
    section in NOVA to detail why a goal was not met, and corrective  
    measures to be taken. 



  b. Ms. Ocampo described the new requirements in the budget trailer bill for  
   reporting hours of instruction in addition to expenditures, and explained  
   related deadlines. 
  c. Ms. Ocampo then reviewed their 18/19 CFAD with newly adjusted COLA  
   totals. She then explained the deadlines for work plans and budget, and  
   said that member NOVA certification are required for all allocation   
   amendments. 
   I. Mr. Stark also commented that they need to give the right 
message     to the state, that they make sure they’re spending their 
resources      in a way so they can say to the state that LARAEC 
needs more      resources. 
 3.3 Professional Development 
  a. There were no Professional Development updates. 
 3.4 Policy and Legislation 
  a. California Budget Trailer Bill 
   I. Mr. Asturias gave an update on items that affect LARAEC,   
    including the renaming of the Adult Education Block Grant to the  
    AE Program and the COLA increase included in the trailer   
    language. 
   II. Mr. Asturias also explained that the additional, third adjusted 
COLA     amount was because the state had originally received a 
rounded      amount, and when not rounded, they had gained an 
additional 60      thousand dollars. 
4. Information Items 
 a. Full Capacity Marketing (Educate and Elevate Campaign) 
  I. Mr. Asturias explained that the LARAEC board had requested that he  
   work with FCM and with Chalina Chanz, who represents them. He had  
   reached out to her to find out potential costs and components of a   
   marketing campaign for LARAEC. They have reached out to him again to 
   gauge LARAEC’s interest in pursuing a marketing program at this time. 
  II. Dr. Miller asked whether they had money set aside in their budget in a  
   marketing category, and Mr. Lanzi confirmed that they did not for that  
   specific purpose. Dr. Miller said that he was always a little dubious about  
   marketing numbers  as a fiscal guy for his district. He would like to know  
   how this would improve their enrollment, and Mr. Stark agreed, saying he 
   would like to know more about deliverables and outcomes.   
  III. Ms. Montes said that she thinks the place to start is to get a proposal from 
   LARAEC staff working with the point people for a scope of work vis a vis  
   marketing. Mr. Asturias asked if they could reach out to expert individuals 
   for information considering marketing is not within the expertise of most of 
   the point person team. Mr. Stark clarified that they are not looking for  
   expertise, but rather why LARAEC would need to hire a marketing firm,  
   the needs and issues they need to resolve, which is something the PPT  
   can weigh in on. 
5. Board Member Reports 
 a. Mr. Stark wanted to give great kudos to the LAUSD curriculum instruction team  
  for putting together an excellent summer bridge pilot program, which was the  
  result of some very powerful, thoughtful professional development for CTE and  



  ESL teachers. He added that it was also powerful to see a high level of student  
  engagement. 
 b. Dr. Miller reported that the California Community College System as of July 1  
  has a new funding formula, and described the elements of the new formula. The 
  purpose is to focus colleges not on just sheer number and quality, but on   
  quantity and completion, and evokes massive change in the culture.  
  I. Regarding SB705: No student will be forced into remedial math classes  
   any longer, and all students based on minimums districts are working on  
   right now will be placed into college-level math classes. What will happen 
   in time is contextualized English and Math classes. 
  II. Dr. Miller also wanted to mention that built in to the state budget was  
   $160 million for strong work force dollars for K-12. Part of the requirement 
   of that money is to work with their local community colleges in strong  
   work force measures. He also thought that, pursuant to past   
   conversations about potential LARAEC lobbying, they should work  
   through state lobbying efforts to get a sense of where potential governor  
   Newsome stands on adult ed. 
  III. Mr. Urioste announced that Burbank Adult School is launching two new  
   IET programs, health occupations and information technology. They are  
   being co-taught with a CTE and ESL teacher, and are very good 12 or 14-
   week programs. One of the best things that happened was the summer  
   CASAS institute in San Diego, which built in a lot of time for the team to  
   get together and explore new ideas. Also, they had adopted new ESL  
   textbooks, and he was amazed by their graphics, presentation, and  
   workbooks. 
6. Action Items 
 6.1 Action Item: Revise Extra COLA Amounts 
  a. Mr. Asturias explained that in essence 6.1 and 6.2 go together as they’re  
   a financial transaction needing board approval in open meeting, and  
   related to the proposed COLA distribution from the state, which was  
   based on each district’s allocation and proportionately distributed based  
   on 18/19 allocation. 
  b. He directed the board to an email he received from back in June that  
   explained the state’s methods for determining distribution, and that he  
   had forwarded it to the board members to ask if they agreed with the  
   state’s distribution. He clarified that MUSD did not receive any of the new, 
   redistributed COLA, just their original COLA. 
  c. Dr. Miller moved to accept the recommendations from the state to 
allocate    revised COLA, combining 6.1 and 6.2, and Mr. Stark seconded.  
  d. The board voted unanimously to accept the state’s revised COLA   
   allocation recommendations. 
 6.2 Action Item: Accept the state suggested allocation for extra COLA amounts  
  based on the 18-19 CFAD 
  a. See above. 
 6.3 Action Item: Approve amended Data & Accountability Plan 
  a. Mr. Asturias explained that this is a document for the Data and   
   Accountability plan approved by the board and submitted to the state  
   about a year and a half ago. At the time, they’d decided that they would  
   do an RFP through Burbank to contract for a common data and   



   accountability system for LARAEC. That RFP was withdrawn, and that  
   element had to be removed from the plan we submitted to state.   
   Revisions are that the RFP was withdrawn, and that the state by adopting 
   the TE system had fulfilled most of what LARAEC wanted to do with the  
   RFP. 
  b. Mr. Stark said that he wanted to make sure whatever system proposed 
for    the study and career pathway plan can interface with existing systems,  
   and mentioned the STEP system, which an audience member clarified  
   was the Student Transition Education Plan. Mr. Asturias confirmed that it  
   will be compatible. 
  c. Ms. Monte asked why they were revising this plan, but not budget pages, 
   and Mr. Asturias explained that they wanted to make sure they had other  
   important information first, but the bottom line number won’t change. He  
   explained that the moving of funds had already been approved by the  
   board in April or May, and this was just documenting where the chips fell  
   for transparency. 
  d. Dr. Miller moved to approve the amended Data and Accountability plan,  
   and Mr. Stark seconded. 
  e. The board voted unanimously to approve the amended Data and   
   Accountability plan. 
 6.4 Action Item: Approve proposed vendors selected from Bidders Conference  
  evaluated/scored proposals 
  a. Mr. Asturias explained that the Point Persons Teams had at the request 
of    the board reached out to a number of auditing firms for proposals for  
   consulting and auditing services, designed to make LARAEC office  
   reports compiled from member data audit-proof. They had originally  
   started with just fiscal audit proposals, but realized they may also need  
   program audits. 
  b. He then displayed the rubric developed by the PPT to score what was  
   being proposed by each vendor, and that they are looking to approve  
   Vavrinek and Vasquez, determined as the best choice by the PPT. 
  c. Dr. Miller explained that 6.4 shouldn’t have come to the board, since they 
   delegate that authority, so in reality the PPT team would simply put forth  
   their ultimate recommendation. Mr. Asturias added that according to  
   auditors, the same firm cannot do both the consulting and the auditing, so 
   they would need two firms, and after further questions from board,   
   requested to withdraw their action items and come in September with a  
   better-prepared recommendation. The board agreed and action items 6.4 
   and 6.5 were deferred to the next agenda. 
 6.5 Action Item: Determine which firm will provide consulting services and which will 
  provide auditing services 
  a. See above. 
7. Consent Agenda 
 7.1 Agenda Item: Approve the proposed LARAEC conference date and location 
  a. Ms. Montes asked if there was any motion that consent items be moved  
   to regular discussion. Hearing none, she moved Agenda Item 7.2 to  
   discussion. Voting on Agenda Item 7.1 took place after voting on 7.2  
   and before voting on 7.3. 



  b. Dr. Miller moved to approve the proposed LARAEC conference date and  
   location, and Mr. Stark seconded. 
  c. The board voted unanimously to approve. 
 7.2 Agenda Item: Approve LARAEC Yearly Plan 
   a. Ms. Montes explained that they had gotten an email about the YP draft,  
   and it seemed like there were a lot of errors, which led to confusion. Mr.  
   Asturias explained that they had a number of issues with the new system 
   the state has implemented for them to input yearly plans into, including  
   confusion about the amount of characters allowed in the submission field. 
   The state canceled all plans and they were allowed to resubmit one week 
   from the point the state adjusts its system.  
  b. Mr. Stark suggested there would be time to make additional edits at this  
   point. Dr. Miller summarized that they were requesting at a future meeting 
   to come forward with a process by which the next plan will be updated,  
   and asked if anyone had a substantive change to make. 
  c. Mr. Asturias acknowledged that the draft submitted to the board with  
   errors very quickly before the meeting was unfair, and added that they  
   have been sending updates and developments at every stage, so this  
   draft was not the finalized product. He acknowledged that with the new  
   format, there will be things they need to work on as they move along. 
  d. Mr. Urioste wanted to add that the board is also wearing two different  
   hats, as staff members in their districts and board members here, which  
   makes all of this extremely complicated. He also thinks it’s extremely sad 
   that the AEP office thinks so little of this report as to minimize the number 
   of characters. 
  e. Dr. Miller thought this had been a healthy conversation, and fully entrusts 
   the PPT and LARAEC staff and expects a timeline in the future where the 
   workgroup people come to them, have a formal presentation, the board  
   can weigh in, then go from there. Going back to the current YP, if all of 
the    grammatical stuff is cleaned up, and word count updated, he is   
   comfortable with Mr. Asturias and his team strengthening the document  
   and submitting it. Mr. Asturias appreciated the direction 
  f. Dr. Miller moved to approve submission of 18-19 yearly plan with staff  
   directed to submit the plan, and Mr. Stark seconded 
  g. The board voted unanimously to approve submission of the 18-19 yearly  
   plan. 
 7.3: Agenda Item: Propose Executive Team Workshop Planning date 
  a. After discussion of scheduling conflicts, Ms. Montes moved to hold the  
   Workshop Planning date on September 21 from 3:30 to 5:00 PM, and Mr. 
   Stark seconded. 
  b. The board voted unanimously to approve the Workshop Planning date. 
Announcements: 
 No announcements, next board meeting to be held Sept 21, 2018 location TBD.  
 
Ms. Montes adjourned the meeting at 3:44 PM.  
 
 
 



Action Items 
6.1 Action Item: Revise extra COLA amounts (combined with item 6.2) 
6.1/6.2 COMBINED Action Items: Accept the state suggested allocation for extra COLA 
amounts based on the 18-19 CFAD 
Mr Urisote:aye   Dr. Miller:aye 
Ms. Montes:aye   Mr Stark:aye 
Mr Garcia:absent 
Motion passed 
 
6.3 Action Item: Approve the amended Data & Accountability Plan 
Mr Urisote: aye   Dr. Miller:aye 
Ms. Montes:aye   Mr Stark:aye 
Mr Garcia:absent 
Motion carried 
 
6.4 Action Item: Approve the proposed vendors selected from Bidders Conference 
evaluated/scored item deferred to next meeting 
 
6.5 Action Item: Determine which firm will provide consulting services and which will 
provide auditing services. Item deferred to next meeting 
 
6.6 (Item 7.2 moved to discussion) – Action Item: Direct LARAEC staff to submit the 
LARAEC 2018/19 yearly plan 
 

Consent Agenda 
 
7.1 Approve the proposed LARAEC conference date and location.  March 9, 2019 at 
Universal Sheraton 
Mr Urisote: aye   Dr. Miller:aye 
Ms. Montes:aye   Mr Stark:aye 
Mr Garcia:absent 
Motion carried 
 
7.2 Direct staff to submit LARAEC 2018/2019 yearly plan Item moved to discussion (see 
6.6 above) 
7.3 Propose Executive Team planning date of September 21, 2018 with amended time 
of 3:30-5:00pm to plan future board workshops and board workshop dates. 
Mr Urisote: aye   Dr. Miller:aye 
Ms. Montes:aye   Mr Stark:aye 
Mr Garcia:absent 
Motion carried 
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REGULAR MEETING
SEPTEMBER 21, 2018

1:30 P.M.

EAST LOS ANGELES SKILLS CENTER

1. CALL TO ORDER
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1.1 PLEDGE OF ALLEGIANCE

1.2 APPROVAL OF AGENDA
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1.3 APPROVAL OF THE MINUTES

a. August 2018

2.  PUBLIC COMMENT
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2.  PROGRAM UPDATES

3.1  INNOVATION AND BEST PRACTICES

a. LAUSD: Family Success Act
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f

Family Success Initiative
Irma Cuevas|FSI Teacher

Annandale Elementary School
Farmdale Elementary School

LA Unified School District | Division of Instruction | Division of Adult and Career Education September 2018

Empowering emergent
bilingual families to support

student success and 
strengthen school 

communities.

Vision

LA Unified School District | Division of Instruction | Division of Adult and Career Education September 2018
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Adult Education Program (AEP):

Program Area 4: Programs 
designed to develop knowledge 
and skills to assist elementary and 

secondary school children to 
succeed academically in school.

LARAEC Connection

LA Unified School District | Division of Instruction | Division of Adult and Career Education September 2018

Background
To increase parent engagement, the Division of Adult 
and Career Education (DACE) collaborated with Parent 
and Community Services to pilot the Family Success 
Initiative
 An Innovative approach to providing English as a 

Second Language (ESL) classes to parents of LAUSD 
students.

 Blending (DACE) ESL curriculum/EL Civics Tasks with 
District-specific parent education modules.

 FSI reflects LAUSD's commitment to working together 
with families to support the success of all students.

Click to add text

LA Unified School District | Division of Instruction | Division of Adult and Career Education September 2018
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Click to add textClick to add text

Program Highlights – 2017-18

LA Unified School District | Division of Instruction | Division of Adult and Career Education September 2018

13 FSI SITES

339 STUDENTS

15+ HOURS Of PD

451 EL CIVICS TASKS

90% EL CIVICS PASS RATE

How are FSI Students Learning?

Workforce Innovation
and Opportunity Act

EL Civics Tasks
• Digital Literacy
• Transitions
• Soft Skills
• Successful Learners

LA Unified School District | Division of Instruction | Division of Adult and Career Education September 2018

Field Trip to Arroyo Seco Regional Library
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Computer Center

LAUSD's Parent Access Support 
System portal (PASSport)
Online system that connects parents and 
guardians to important information about 
their child's education.

•  

• Digital Literacy
• Internet Safety
• Microsoft Word
• Online Children's Reading 
Programs

• 

LA Unified School District | Division of Instruction | Division of Adult and Career Education September 2018

Writing Center

Students Learn

• High Frequency Words
• Create Flash Cards
• How to Alphabetize the words
• How to spell the words by writing 

them 10 times each
• How to use the words in a 

sentence
• Students have a Spelling Test

LA Unified School District | Division of Instruction | Division of Adult and Career Education September 2018
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Reading Center

Parents have access to what their 
children are reading in the 
classroom (K-5 Grade)

• Books on Tape/CD's
• Bilingual Reading Books
• Variety of Literature

LA Unified School District | Division of Instruction | Division of Adult and Career Education September 2018

Parents are learning how to read with their children.

Click to add text"Teach the Parent, Reach the Child"

LA Unified School District | Division of Instruction | Division of Adult and Career Education September 2018
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PS

LA Unified School District | Division of Instruction | Division of Adult and Career Education September 2018

Parents are learning how to write "book reports."

Supporting K-12 Student Success

Supporting K-12 Student Success
k to add text

LA Unified School District | Division of Instruction | Division of Adult and Career Education September 2018
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Supporting K-12 Student Success 

LA Unified School District | Division of Instruction | Division of Adult and Career Education September 2018

Supporting K-12 Student Success

LA Unified School District | Division of Instruction | Division of Adult and Career Education September 2018

Parents are learning how to speak in front of their peers.
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Click to add text

Empowering Parents to be Leaders

F.S.I. Parents are members of
School Site Council at
Annandale Elementary

(From Left To Right)
Glenda Valenzuela

Alejandra Flores
Juanita Chaidez
Roselia De Haro
Martha Porras

Luz Flores

LA Unified School District | Division of Instruction | Division of Adult and Career Education September 2018

E.L.A.C. (English Language Advisory Committee)

F.S.I. Students at Annandale 
Elementary

are taking leadership roles.

President – Alejandra Flores
Vice President – Luz Flores
Secretary- Roselia De Haro

Parliamentarian- Glenda Valenzuela

LA Unified School District | Division of Instruction | Division of Adult and Career Education September 2018
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Video Link

FSI In Action!

LA Unified School District | Division of Instruction | Division of Adult and Career Education September 2018

Ana Jimenez |F.S.I. Student (2017-2018)

Farmdale Elementary School
Enrolled in our Graphic Design Class at

East Los Angeles Skills Center

LA Unified School District | Division of Instruction | Division of Adult and Career Education September 2018
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3.2  LARAEC OFFICE UPDATES

3.3  BUDGET

a. Forms and Due Dates

b. LARAEC Project and Expenditure 
Report Q4
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3. Budget Updates:

Due Date Reminders:

❏ AEP Progress and Expense report:

❏ FY 2018 “New Final Report” (including the hours of 
instruction and expenditures by program area) previously 
due on September 30 was canceled.  State is currently 
working on the template and data will be collected in the 
spring.

❏ September 30 – FY 17-18 Q4 Consortium Certification
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Due Date Reminders:

❏ FY 2018-2019 Budget and Work plan

❏ September 30 – Program Year Budget Due in NOVA 
(Includes FY 2018 carry over and FY 2019 new funds)

❏ September 30 – End of Q1

FY 2017-18 Tentative Report by Program Area*

*Source: AEP Webinar on 08/24/2018
https://connect.aebg.org/p5517hu1i6e/?launcher=false&fcsContent=true&pbMode=normal
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FY 2018 – 2019 Progress & Expense Report 
Template (page1)

FY 2018 – 2019 Progress & Expense Report 
Template (page 2)
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FY 2018 Q4 DRAFT Progress and Expense Report:

NOVA Targets:
❏ Q1 = 15%, Q2 = 30%, Q3 = 45%, Q4 = 60%
❏ If targets are not met, a corrective action plan needs to 

be included
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3.4  PROFESSIONAL DEVELOPMENT

LARAEC Professional 
Development 
Framework
September 21, 2018

Dr. Adrienne Ann Mullen, LACCD

Mr. Elvis Carias, CCUSD
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• 3 Areas of Focus

Articulation
Best Practices
Regional Planning

 Focus on Professional 
Learning Communities

 Basic Skills/ASE

 ESL

 Counseling Collaborative 

 How will determine topics
 Short survey to faculty, staff 
and administrators

 WIOA II PD Surveys

Possible Topics: 
AB 705, CC NC Application 
Process, Dual‐Enrollment vs. 
Dual‐Credit, Technology 
Integration, Transitions and 
Accelerations

Regional Planning 
2019‐2022

Include a series of small and 
large group processes with a 
Innovation Lab and a 
Summit

Build on the previous work

 Data and Accountability Workgroup
 Create Data and Accountability Work Group

 Identify Priority Focus Areas

 Aligning Definitions

 Barriers to Employment

 AEP Outcomes

 Services Received

 Incorporating New Policies as Needed 
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PROFESSIONAL DEVELOPMENT 
FRAMEWORK

3.4  POLICY AND LEGISLATION

a. Update on AB705
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4. INFORMATION ITEMS
No Information Items

5. BOARD MEMBER REPORTS
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6. ACTION ITEMS
a. No Action Items

7. CONSENT AGENDA
a. LAUSD Capital Outlay
b. Approve Firm for Consulting
c. Approve Firm for Auditing 
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8. ANNOUNCEMENTS:

NO ANNOUNCEMENTS

NEXT MEETING:

OCTOBER 19, 2018
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ADJOURN
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LARAEC AE Professional Development Framework (PD) 

 

  
First, a short-survey that will be pushed-out to all adult education faculty, staff and administrators across the five-member 

districts to determine areas of focus.  
  

The Professional Development Framework will include three board areas of focus, Articulation, Best Practices, and 

Regional Planning. 
 

Professional Learning Communities (PLC) by program area (Basic Skills/ASE, and ESL) will be established. The PLCs will 
allow AE members the opportunity to build relationships across districts and increase innovation and instructional 

capacity. An online community will be developed to support the PLCs; this online community will be supported by the 

LARAEC office, platform to be identified. 
  

The Counseling SME Workgroup will become the Counseling Collaborative. The Counseling Collaborative will host a 
planning meeting at the end of September/beginning of October. First training in December, a second training will be in 

April with a wrap-up meeting in June.  
  

Topics for the PLCs and/or collaborative will include, but not limited to: AB 705, CC NC Application Process, Dual-

Enrollment vs. Dual-Credit, Technology Integration, Transitions and Accelerations. 
 

Regional Planning Process will be under the umbrella of the Professional Development Framework to include a series of 
large and small group processes to answer the necessary elements needed for the next three-year plan 2019-2022.  

  

Coupled with the PD is the local Articulation CTE Work between the adult school and the community college to develop 
CTE pathways (NC/C) and the Regional Data and Accountability Workgroup. 

 
The Data and Accountability Workgroup  

The workgroup will consist of no more than three members per district. It will be co-chaired by a point-person and 

another person to be identified with support by the LARAEC staff. The following are objectives: 

 

 Create Data and Accountability Work Group  

 Identify Priority Focus Areas 

 Aligning Definitions 

a. Barriers to Employment 

b. AEP Outcomes 

c. Services Received 

 Incorporating New Policies as Needed  
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MEMORANDUM 

July	10,	2018	 AA	18-40	|	Via	Email	

TO:	 California	Community	Colleges	and	Districts		

FROM:	 Laura	L.	Hope,		
Executive	Vice	Chancellor,	Educational	Services	and	Support	

John	Stanskas,		
President,	Academic	Senate	for	California	Community	Colleges	

RE:	 Assembly	Bill	(AB)	705	Implementation	
	

A	BRIEF	HISTORY	

Since	the	adoption	of	the	Master	Plan	for	Higher	Education	in	1960,	the	California	
Community	Colleges,	in	addition	to	their	primary	missions	of	academic	and	vocational	
instruction,	were	also	tasked	to	provide	“remedial	instruction	for	those	in	need	of	it.”		
As	of	1986,	title	5	regulations	required	that	colleges	employ	multiple	measures,	which	
were	often	not	well-defined,	in	order	to	provide	placement	recommendations	for	
students.	For	well	over	a	decade,	faculty,	staff,	and	administrators	have	been	working	to	
design	tools	and	techniques	to	better	support	students	enrolled	in	“basic	skills”	courses	
and	improve	their	success.	This	work	can	be	traced	back	to	the	late	1990s	and	early	
2000s	when	there	was	a	significant	growth	in	the	development	of	English,	English	as	a	
Second	Language	(ESL),	and	mathematics	course	sequences	designed	to	address	
students’	perceived	skill	gaps	in	order	to	help	them	be	more	prepared	for	college-level	
course	work.		Even	then,	faculty	questioned	the	efficacy	of	system	placement	processes	
in	a	2004	Academic	Senate	paper	urging	the	evaluation	of	placement	processes	and	the	
impact	on	student	success.	In	2007,	the	Chancellor’s	Office	published	Basic	Skills	as	a	
Foundation	for	Success	in	the	California	Community	Colleges,	a	repository	of	strategies	
and	approaches	intended	to	improve	the	delivery	of	instruction	and	student	services	for	
students	deemed	“unprepared.”	This	publication	was	created	by	the	RP	Group	and	the	
California	Community	Colleges	and	subsequent	efforts	were	endorsed	by	the	Academic	

https://www.asccc.org/papers/issues-basic-skills-assessment-and-placement-california-community-colleges
https://files.eric.ed.gov/fulltext/ED496117.pdf
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Senate	for	California	Community	Colleges	and	resulted	in	a	variety	of	innovative	efforts	
across	the	state.					
These	efforts	were	well-intentioned	and	thoughtful,	using	the	best	information	and	
research	available	at	the	time.		Scaffolded	course	sequences	were	designed	by	faculty	as	
a	way	to	build	student	success	by	developing	a	foundation	that	would	logically	lead	to	
transfer-level	course	success	and	ultimately	college	graduation	and	completion.		
Unfortunately,	this	approach	also	did	not	yield	successful	results	as	expected.		Despite	
the	best	of	intentions	and	care	for	students,	the	research	landscape	has	shifted	as	an	
increasing	number	of	studies	indicate	that	traditional	placement	practices	and	course	
sequences	have	had	unintended	consequences	including	requiring	students	to	retake	
course	material	they	successfully	completed	in	high	school,	placing	students	lower	than	
in	courses	where	they	would	be	likely	to	succeed	(sometimes	referred	to	as	“under-
placement”),	and	reducing	students’	likelihood	of	completing	the	gateway	course	in	the	
discipline	(referred	to	as	“throughput”).	Due	to	a	variety	of	complex	factors,	too	few	
students	successfully	move	through	basic	skills	course	sequences	and	finish	transfer-
level	English	and	mathematics.	A	further	concern	is	the	likelihood	that	students	of	color	
and	low-income	students	are	more	likely	to	be	placed	into	the	lowest	levels	and	among	
the	students	least	likely	to	persist	and	succeed.		

Efforts	like	accelerated	developmental	courses	have	helped,	and	the	research	on	such	
practices	shows	that	more	students	are	likely	to	thrive	when	these	innovations	are	
scaled;	however,	those	practices	are	only	available	to	a	fraction	of	California’s	
community	college	students	enrolling	in	English	and	mathematics/quantitative	
reasoning	according	to	the	Public	Policy	Institute	of	California.			Some	studies	also	
suggest	that	accelerated	developmental	courses	produce	lower	completion	gains	than	
models	in	which	students	enroll	directly	in	transferable	courses	with	concurrent	
support.	

INTRODUCTION	OF	ASSEMBLY	BILL	(AB)	705		

Assembly	Member	Irwin	introduced	AB	705,	which	was	unanimously	passed	by	the	
legislature	and	signed	into	law	by	Governor	Brown	in	October	of	2017.		This	bill	is	
designed	to	accomplish	several	important	outcomes	that	are	paramount	to	the	
Chancellor’s	Vision	for	Success:	

1. Increase	the	numbers	of	students	who	enter	and	complete	transfer-level	English	
and	mathematics/quantitative	reasoning	in	one	year	

2. Minimize	the	disproportionate	impact	on	students	created	through	inaccurate	
placement	processes	

3. Increase	the	number	of	students	completing	transfer-level	English	within	three	
years	

Because	strategies	to	achieve	these	outcomes	must	be	implemented	by	the	fall	of	2019	
(fall	of	2020	for	ESL),	faculty,	staff,	and	administrators	will	need	to	actively	engage	
various	aspects	of	developmental	education	reform:	assessment	and	placement,	

http://www.ppic.org/publication/reforming-english-pathways-at-californias-community-colleges/
http://www.ppic.org/publication/reforming-math-pathways-at-californias-community-colleges/
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curricular	design,	co-curricular	design,	and	non-curricular	support.		Colleges	should	see	
this	as	an	urgent	call	to	innovate	in	order	to	serve	their	communities	with	the	
expectation	that	after	two	years,	collected	data	will	show	improved	rates	of	completion	
of	transfer-level	English	and	mathematics	attainment.		AB	705	adds	a	layer	of	
accountability	new	to	colleges	and	important	for	students.	In	order	to	demonstrate	
compliance,	colleges	are	expected	to	justify	their	choices	and	collect	data	demonstrating	
efficacy.		Colleges	that	choose	not	to	innovate	in	these	areas	are	expected	to	implement	
the	minimum	default	parameters	set	by	the	system.	In	this	case,	local	or	additional	
validation	research	will	not	be	required.		Alternatively,	colleges	can	choose	to	conduct	
their	own	local	placement	research	to	ensure	their	practices	comply	with	the	
requirements	of	the	law.		For	colleges	that	do	choose	to	locally	innovate	in	these	areas,	
the	Chancellor’s	Office	and	the	Academic	Senate	will	support	and	encourage	those	
implementation	efforts.			
As	the	Chancellor’s	Office	works	toward	more	specificity	regarding	the	implications	of	
AB	705,	many	faculty	and	staff	have	asked	about	the	role	of	local	innovation	and	
validation	in	light	of	the	default	statewide	placement	rules.	If	a	college	adopts	the	
default	placement	rules,	the	college	is	AB	705	compliant	but	that	is	the	minimum	level	
of	compliance.		There	are	significant	opportunities	for	local	customization	and	
innovation	in	the	form,	delivery,	and/or	amount	of	concurrent	support	for	students	
enrolled	in	transfer-level	course	work.	
Colleges	may	opt	to	develop	their	own	placement	rules.	If	these	rules	place	students	
into	pre-transfer-level	coursework	who	would	otherwise	be	allowed	access	to	transfer-
level	coursework	under	the	default	rules,	the	college	must	collect	data	to	demonstrate	
students	benefit	from	those	local	decisions.	They	will	need	to	demonstrate	that	those	
students	are	highly	unlikely	to	succeed	in	transfer-level	if	placed	there	directly	and	that	
the	lower	placement	gives	students	the	best	chance	of	completing	transfer	
requirements	in	math	and	English.	
Similarly,	special	programs	in	which	students	start	in	non-transferable	coursework	(e.g.	
an	accelerated	two-semester	sequence)	are	AB	705	compliant	if	the	college	is	able	to	
demonstrate	that	the	program	serves	students	who	are	highly	unlikely	to	succeed	in	
transfer-level	coursework	and	that	the	program	maximizes	those	students’	likelihood	of	
completion	of	the	transfer-level	English	or	math	(or	educational	goal	appropriate	
course)	within	two	primary	semesters	(or	three	primary	quarters).	Colleges	will	still	
need	to	honor	students’	right	to	enroll	in	transfer-level	courses	unless	it	can	be	
demonstrated	that	students	are	highly	unlikely	to	succeed.	The	burden	of	proof	is	not	
on	the	student	but	on	the	college	to	demonstrate	that	transfer-directed	students	with	
the	lowest	likelihood	of	success	in	the	transfer-level	course	have	a	better	chance	of	
completing	transfer-level	coursework	if	required	to	enroll	in	the	special	program.		
Numerous	tools	already	exist	for	collecting	the	necessary	evidence	(such	as	students	
high	school	performance	if	not	already	locally	collected/available)	and	conducting	the	
appropriate	analyses	for	doing	so	under	the	resources	section	of	the	web	page	for	the	
Multiple	Measures	Assessment	Project.		Additional	tools	and	resources	to	support	local	
research	are	already	being	developed	to	further	assist	colleges	in	their	efforts	and	will	
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be	rolled	out	over	the	summer.		Nonetheless,	while	the	specifics	may	vary	from	college	
to	college,	the	direction	of	what	AB	705	requires	is	clear.	Colleges	should	be	acting	now	
to	evaluate	and	redesign	all	aspects	of	developmental	education	and	transfer	
attainment	focused	on	these	areas:	assessment	and	placement,	curricular	design,	co-
curricular	design,	and	non-curricular	support.		

THE	GOAL	OF	IMPLEMENTATION	

The	Chancellor’s	Office	views	AB	705	as	a	fundamental	approach	for	the	California	
Community	College	System	to	restructure	developmental	education	in	ways	that	will	
provide	more	inclusive	and	expansive	access	to	transfer-level	English	and	
mathematics/quantitative	reasoning	courses	and	increase	the	numbers	of	students	who	
successfully	move	through	these	high-stakes	gateways.		The	evidence	demonstrates	that	
increased	transfer-level	access	provides	increased	success,	and	so	the	Chancellor’s	
Office	is	expecting	that	college	policies	and	practices	will	shift	to	align	with	the	intent	of	
the	law.	Policies,	practices,	and	pedagogy	should	reflect	that	shift	in	providing	more	
opportunity	and	fewer	barriers.		As	the	efforts	for	colleges	to	locally	apply	the	law	
continue	to	be	evaluated,	this	intent	will	be	the	primary	focus	of	any	System-wide	and	
local	validation,	monitoring,	or	review	by	the	Chancellor’s	Office.		More	information	on	
validation	processes	and	disaggregation	requirements	will	be	made	available	as	the	
Implementation	Advisory	Committee	continues	the	work	of	planning	for	
implementation.	Because	the	Vision	for	Success	outlines	ambitious	goals	to	erase	
barriers	to	equitable	outcomes,	the	Chancellor’s	Office	will	be	monitoring	the	
implementation	of	AB	705	very	closely.	

ASSESSMENT	AND	PLACEMENT	

Assessment	and	placement	are	foundational	building	blocks	for	AB	705.		The	traditional	
paradigm	in	which	students	are	evaluated	by	a	cognitive	skills	test	has	changed	to	one	
that	utilizes	high	school	performance	data	as	the	primary	means	for	predicting	student	
success.		This	shift	may	sound	nuanced,	but,	in	fact,	colleges	must	move	from	a	system	
that	utilizes	assessment	for	placement	schema	that	demand	demonstration	of	skill	to	
one	where	the	assessment	for	placement	schema	is	a	predictor	of	success	in	a	course.		
Research	has	demonstrated	that	indicators	like	overall	high	school	GPA,	individual	
course-taking	performance,	and	course-taking	patterns	have	equal	or	superior	
predictive	value	than	the	traditional	assessment	tests	because	they	are	a	better	
reflection	of	students’	capacity.		High	school	performance	metrics	have	been	shown	to	
be	most	predictive,	especially	when	the	student	is	within	ten	years	of	high	school	
graduation.		The	shift	toward	these	metrics	in	placement	schema	should	also	allow	
students	to	demonstrate	other	factors	that	may	impact	educational	performance	like	
motivation,	commitment,	and	maturity.		Colleges	will	need	to	develop	placement	models	
that	align	within	the	framework	of	the	law	to	address	the	needs	of	all	students	with	
varying	needs,	not	just	recent	high	school	graduates.			In	addition,	clarifying	students’	
educational	goals	and	ensuring	appropriate	course	selection	is	especially	critical	when	
establishing	mechanisms	for	placement	in	mathematics/quantitative	reasoning	courses.	

https://californiacommunitycolleges.cccco.edu/Portals/0/Reports/vision-for-success.pdf
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Under	AB	705,	colleges	are	prohibited	from	placing	students	into	a	pre-transfer	course	
in	mathematics	or	English	unless	the	following	conditions	exist:	

1. Students	must	be	highly	unlikely	to	succeed	in	the	transfer-level	course	AND	
2. Enrollment	in	the	pre-transfer	course	will	improve	the	students’	likelihood	of	

completing	the	transfer-level	course	in	a	one-year	time	frame.	

The	purpose	of	these	standards	is	to	assure	that	the	risk	of	student	underplacement	is	
minimized	and	the	probability	of	student	completion	is	maximized.	These	two	tenets	
are	most	readily	understood	through	the	use	of	the	research	conducted	by	the	Multiple	
Measures	Assessment	Project,	MMAP,	team	in	support	of	the	AB	705	Implementation	
Advisory	Committee.		This	research	indicates	that	direct	placement	into	transfer-level	
English	and/or	mathematics/quantitative	reasoning	may	best	serve	many	students,	
particularly	those	who	recently	completed	high	school.		The	MMAP	analysis	represents	
an	(2007-2014)	analysis	of	students	who	were	given	a	placement	recommendation	
using	Accuplacer	and	then	correlated	to	their	high	school	grade	point	averages	and	
success	in	the	class	in	which	they	first	enrolled.		The	comparison,	and	AB	705,	identify	
“throughput”	as	a	baseline	metric,	meaning	that	students	must	have	a	better	completion	
rate	within	one	year	if	placed	below	transfer	than	the	baseline	rate	from	the	data	
analysis.	The	following	data	tables	demonstrate	that	a	higher	percentage	of	students	are	
more	likely	to	successfully	complete	a	transfer	level	course	in	one	year	than	the	data	
from	the	cohort	placed	one	level	below.	Hence,	more	students	get	through	transfer	level	
(throughput)	when	unfettered	from	even	a	single	basic	skills	course	using	the	current	
curricular	and	support	mechanisms	in	place.	

The	following	tables	provide	baseline	success	rates	for	students	that	are	within	ten	
years	of	high	school	graduation.		Analysis	performed	by	the	MMAP	team	demonstrates	
that	even	students	with	the	lowest	levels	of	high	school	performance	are	more	likely	to	
successfully	complete	a	transfer	level	course	in	one	year	if	they	are	placed	directly	into	
transfer	level,	rather	than	being	placed	even	one	level	below	given	the	current	structure	
of	developmental	education	from	a	system	level.			

These	are	what	will	be	known	as	the	“default	placement	rules,”	which	can	be	used	
immediately	in	order	to	comply	with	the	requirements	of	AB	705.		Note	that	each	
threshold	includes	recommendations	for	concurrent	support	depending	on	students’	
backgrounds	and	needs.		As	noted	in	previous	guidance,	the	Chancellor’s	Office	
recommends	that	students	who	have	graduated	from	high	school	within	the	past	ten	
years	and	have	a	goal	of	transfer	or	degree	attainment	should	be	recommended	to	
enroll	directly	into	transfer-level	courses	in	English,	statistics/liberal	arts	mathematics,	
and	BSTEM-based	mathematics	using	on	the	correlations	as	follows:			

High	School	Performance	Metric	for	
English	

Recommended	AB	705	Placement	for	
English	

HSGPA	≥	2.6	
	
Success	rate	=	78.6%	

Transfer-Level	English	Composition	
No	additional	academic	or	concurrent	
support	required	
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HSGPA	1.9	-	2.6	
	
Success	rate	=	57.7%			

Transfer-Level	English	Composition	
Additional	academic	and	concurrent	
support	recommended	

HSGPA	<	1.9	
	
Success	rate	=	42.6%		

Transfer-Level	English	Composition	
Additional	academic	and	concurrent	
support	strongly	recommended		

	
High	School	Performance	Metric	for	
Statistics/Liberal	Arts	Mathematics	

Recommended	AB	705	Placement	for	
Statistics/Liberal	Arts	Mathematics	

HSGPA	≥	3.0	
	
Success	rate	=	75%	

Transfer-Level	Statistics/Liberal	Arts	
Mathematics	
No	additional	academic	or	concurrent	
support	required	for	students		

HSGPA	from	2.3	to	2.9	
	
Success	rate	=	50%		

Transfer-Level	Statistics/Liberal	Arts	
Mathematics	
Additional	academic	and	concurrent	
support	recommended	for	students		

HSGPA	<	2.3	
	
Success	rate	of	29%		

Transfer-Level	Statistics/Liberal	Arts	
Mathematics	
Additional	academic	and	concurrent	
support	strongly	recommended	for	
students	

	
High	School	Performance	Metric	BSTEM	
Mathematics1	

Recommended	AB	705	Placement	for	
BSTEM	Mathematics		

HSGPA	≥	3.4		
OR		
HSGPA	≥	2.6	AND	enrolled	in	a	HS	
Calculus	course	
Success	rate	=	75%	

Transfer-Level	BSTEM	Mathematics	
No	additional	academic	or	concurrent	
support	required	for	students	

HSGPA	≥2.6	or	Enrolled	in	HS	Precalculus	
Success	rate	=	53%		

Transfer-Level	BSTEM	Mathematics	
Additional	academic	and	concurrent	
support	recommended	for	students	

HSGPA	≤	2.6	and	no	Precalculus	
	
Success	rate	=	28%		

Transfer-Level	BSTEM	Mathematics	

																																																								
	
1	Note:	The	BSTEM	table	presumes	student	completion	of	Intermediate	Algebra/Algebra	2,	an	equivalent	such	as	Integrated	Math	
III,	or	higher	course	in	high	school.		Students	who	have	not	completed	Algebra	2	or	higher	in	high	school	but	who	enter	college	
with	intentions	to	major	in	STEM	fields	are	rare.	However,	good	practice	suggests	they	should	be	informed	that	Algebra	2	is	
highly	recommended	as	preparation	for	a	STEM-oriented	gateway	mathematics	course	and	that	their	likelihood	of	success	will	be	
higher	in	a	statistics	course.			
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Additional	academic	and	concurrent	
support	strongly	recommended	for	
students		

MEASURING	INNOVATION	

The	thresholds	in	these	tables	provide	a	minimum	threshold	for	comparison	for	
colleges	who	seek	to	conduct	their	own	research	and	develop	their	own	innovations,	
taking	care	to	use	the	benchmark	rates	for	students	at	the	same	level	of	high	school	
achievement.		For	instance,	if	a	college	has	an	acceleration	model	that	includes	the	use	
of	a	prerequisite	course	in	preparation	of	a	transfer-level	English	and/or	
mathematics/quantitative	reasoning	course,	the	throughput	for	those	innovations	
should	meet	or	exceed	the	percentages	in	these	tables	for	all	students	at	similar	levels	
of	high	school	achievement.		As	title	5	currently	allows	in	55003(g),	colleges	have	not	
more	than	two	years	to	innovate	and	validate	their	own	innovations	and	compare	the	
effectiveness	of	those	designs	to	the	tables	above.		The	primary	philosophy	in	this	
recommendation	is	that	students	should	not	be	placed	or	directed	in	any	way	such	that	
their	completion	of	the	transfer-level	gateway	course	would	be	less	likely	than	it	would	
have	been	with	direct	placement	into	the	course.			
The	complexity	of	the	placement	process	cannot	be	overstated.		The	diversity	of	student	
goals,	skills,	and	educational	history	are	all	considerations	when	developing	effective	
placement	models.	Not	all	students	are	matriculants	from	high	school;	for	some	
institutions	more	than	half	the	students	are	over	the	age	of	25.		Colleges	will	need	to	
innovate	to	determine	how	best	to	serve	returning	students.		Similarly,	colleges	must	
also	serve	other	populations	who	may	have	foundational	learning	needs,	and	these	
students	must	also	be	served	within	the	context	of	AB	705,	but	their	needs	may	require	
colleges	to	consider	other	curricular	supports	or	reforms.			

Many	practitioners	have	inquired	about	the	future	of	cognitive	assessment	tests	going	
forward.		AB	705	prohibits	colleges	from	using	testing	instruments	that	have	not	been	
approved	by	the	Board	of	Governors.		Currently,	the	Board	of	Governors	has	not	
approved	any	testing	instruments	for	placement,	despite	the	claims	of	some	testing	
companies.		As	this	work	evolves,	that	situation	may	change,	but	colleges	should	
proceed	with	implementation	with	the	assumption	that	cognitive	skills	tests	will	not	be	
a	viable	part	of	the	placement	process	in	the	foreseeable	future	for	English	and	
mathematics/quantitative	reasoning.		
Some	have	expressed	concern	for	DSPS	students	or	EOPS	students	and	the	movement	
toward	placing	more	students	directly	into	transfer,	and	additional	research	by	the	
MMAP	research	team	demonstrates	that	these	students,	like	many	others,	benefit	from	
direct	placement.		Like	other	students,	they	are	also	much	more	likely	to	successfully	
complete	their	gateway	English	and	mathematics	courses	when	placed	directly.		
Placement	practices,	in	general,	have	been	more	recently	informed	by	the	evidence	of	
greater	student	capacity	than	we	have	previously	afforded	students.		AB	705	invites	the	

http://extranet.cccco.edu/Portals/1/AA/Prerequisites/Prerequisites_Guidelines_55003%20Final.pdf
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California	community	colleges	to	shift	the	thinking	in	favor	of	what	students	can	do,	
rather	than	making	assumptions	about	what	students	cannot	do.		

Questions	have	also	been	raised	about	the	impact	of	students	who	have	been	given	a	
placement	recommendation	previous	to	implementation	of	new	local	and	state-wide	
policy.		The	Chancellor’s	Office	recommends	that	students	retroactively	benefit	from	
improvements	to	their	placement	recommendations	once	colleges	implement	AB	705	
compliant	infrastructure.		

	

CURRICULAR	DESIGN	

These	placement	reforms	imply	significant	curricular	reforms,	and	faculty	are	
encouraged	to	engage	new	ways	of	delivering	course	material	and	planning	support	
inside	and	outside	of	the	classroom.		Previous	efforts	like	the	BSSOT	grants	and	
acceleration	have	resulted	in	many	effective	practices	that	might	be	amplified	even	
further	with	additional	resources	or	design	efforts.		The	Chancellor’s	Office	and	the	
Academic	Senate	encourage	the	continuation	of	innovative	practice	that	also	includes	
rigorous	evaluation	of	effectiveness	to	assure	that	students	are	successfully	reaching	
and	completing	transfer-level	coursework.		Compression	of	a	2.5-year	traditional	
sequence	into	an	academic	year	is	not	the	goal,	however.		Rather,	the	goal	is	to	provide	
students	with	the	essential	skills	necessary	to	be	successful	in	the	gateway	English	or	
mathematics/quantitative	reasoning	course	and	beyond,	depending	of	the	students’	
goals.	Faculty	should	also	design	pathways	that	align	with	the	students’	overall	goals,	
and	administrators	should	assure	that	students	have	access	to	these	pathways	based	on	
the	distribution	of	various	majors	among	the	local	student	population.		For	instance,	if	
the	college	educates	a	large	population	of	students	who	are	non-STEM	majors,	those	
students	should	have	access	to	pathways	like	liberal	arts	mathematics	or	statistics,	not	
just	a	traditional	algebra	pathway.		Colleges	are	also	encouraged	to	innovate	and	design	
curriculum	that	best	serves	their	students.		For	example,	a	practical	mathematics	course	
specifically	designed	for	career	technical	programs	that	includes	elements	of	algebra,	
geometry,	and	perhaps	some	trigonometry	applied	to	construction	trades	may	best	
serve	some	students.		The	ASCCC	is	currently	working	in	partnership	with	mathematics	
faculty	across	the	state	to	create	proposals	for	local	consideration.			
It	is	also	important	to	note	that	the	completion	of	intermediate	algebra	is	not	explicitly	
required	for	UC	transfer.		Colleges	have	the	capacity	to	verify	the	“equivalent”	skills	at	
the	local	level,	which	can	be	legitimately	based	on	high	school	performance	or	course-
taking.	As	colleges	adopt	a	guided	pathways	framework,	revisiting	mathematics	and	
quantitative	reasoning	options	and	how	students	select	them	should	be	an	integral	
element	of	the	implementation	of	AB	705.		A	recent	study	by	West	Ed	called	Multiple	
Paths	Forward:	Diversifying	Mathematics	as	a	Strategy	for	College	Success	indicates	
that	these	options	are	critical	for	student	success.		

https://static1.squarespace.com/static/5a565796692ebefb3ec5526e/t/5adfa926575d1f3b35ea6e8c/1524607270763/Statistics+and+Math+UC+requirements.pdf
https://www.wested.org/wp-content/uploads/2018/05/Multiple-Paths-Forward-Booth.pdf
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Based	on	the	placement	recommendations	discussed	above,	a	majority	of	students	will	
be	placed	directly	into	transfer-level	courses.		For	a	smaller	number	of	students,	direct	
placement	may	not	be	the	best	path.		Colleges	may	retain	developmental	course	options,	
but	they	may	not	compel	students	to	enroll	in	those	courses	without	the	conditions	
permitted	in	the	law.		Faculty	should	determine	which	of	those	courses	remain	relevant	
and	determine	whether	or	not	those	courses	should	continue	as	credit	or	noncredit	
depending	on	their	intent.	In	order	to	serve	all	potential	students,	colleges	may	develop	
more	than	one	transfer	mathematics/quantitative	reasoning	course,	and	colleges	that	
establish	any	prerequisite	courses	must	be	validated	according	to	the	framework	in	this	
guidance.		That	framework	ensures	that	those	students’	throughput	is	at	least	as	high	as	
direct	placement	would	have	been	and	that	students	are	not	blocked	from	transfer-level	
courses	unless	there	is	evidence	that	they	are	highly	unlikely	to	succeed	there.		Pre-
transfer	offerings	should	strongly	be	considered	as	noncredit.	
	
AB	705	stresses	a	maximum	one-year	time	frame,	and	the	“clock”	for	that	curricular	
design	should	be	no	more	than	2	semesters	(or	3	quarters	as	applicable).		The	one-year	
limit	begins	once	individual	students	begin	taking	mathematics	and	English	courses	
that	are	part	of	a	sequence	leading	to	transfer-level	(either	credit	or	noncredit).		
However,	the	funding	formula	favors	the	completion	of	transfer-level	mathematics	and	
English	in	the	students’	first	year	of	enrollment.		This	emphasis	is	supported	by	a	
variety	of	research	studies	that	point	to	this	benchmark	as	a	key	completion	indicator.		
Optional	preparatory	activities	offered	for	credit	or	noncredit,	such	as	“math	jams”	or	
“gear	up”	programs	that	include	refresher	information	in	English	or	mathematics	as	
well	as	college	success	skills	do	not	count	as	part	of	the	one-year	time	frame	for	AB705	
if	they	are	not	part	of	a	required	course.			

CO-CURRICULAR	SUPPORT	

Co-curricular	support	will	also	be	an	essential	component	to	curricular	redesign	efforts.		
Many	colleges	have	observed	significant	increases	in	students’	success	through	co-
curricular	support	models	that	promote	skill	and	affective	development	while	students	
are	simultaneously	enrolled	in	transfer	courses.		Typically,	faculty	have	developed	
additional	classroom	or	learning	center	options	for	students	that	not	only	focus	on	
practice	but	on	the	accelerated	acquisition	of	college-level	skills.		All	of	these	options,	
however,	should	be	developed	with	an	eye	on	maintaining	reasonable	unit	thresholds	
and	out	of	class	time,	as	AB	705	outlines.			
For	English,	reading	skills	development	will	likely	play	a	prominent	role	in	any	redesign	
plans.		Although	AB	705	does	not	expressly	discuss	reading,	if	reading	courses	are	part	
of	the	pathway	to	transfer	level	English	courses,	then	they	are	clearly	part	of	the	one-
year	curricular	design	sequence.	Overall,	the	community	college	system	has	been	
moving	increasingly	toward	integrated	instruction	of	reading	and	writing,	with	fewer	
than	20	colleges	maintaining	separate	reading	departments.	The	intent	of	the	law	is	to	
ensure	students’	educational	progress	is	not	protracted	by	inappropriate	placement	
into	remediation.	For	colleges	with	separate	reading	and	English	courses,	one	option	
may	be	to	consider	an	emphasis	on	integrated	reading	and	writing	pedagogy	within	



Assembly	Bill	(AB)	705	Implementation	
July	10,	2018	
	

Memorandum	|	Page	10	of	10	

transfer-level	English	composition	and	revising	course	outlines	to	include	reading	
faculty	as	discipline-qualified	to	teach	co-curricular	support	courses	or	activities.	It	is	
important	that	reading	and	English	faculty	collaborate	in	the	creation	of	a	curricular	
design	and	support	structure	that	serves	the	needs	of	students	and	complies	with	the	
law.	Another	approach	may	be	to	integrate	reading	instruction	into	co-requisite	and/or	
support	infrastructures	for	students	who	may	have	more	of	these	needs.		Additionally,	
while	the	demonstration	of	reading	skills	is	a	requirement	for	students	earning	a	local	
Associate’s	Degree,	that	requirement	can	be	met	a	number	of	ways.	Colleges	are	
encouraged	to	explore	a	variety	of	best	practices	to	verify	that	students	possess	these	
skills	before	they	graduate.		
English	as	a	Second	Language	(ESL)	is	not	included	in	this	guidance	and	will	be	
addressed	separately	as	the	ESL	Implementation	Subcommittee	continues	its	efforts.		
The	release	of	the	initial	guidance	for	local	implementation	of	AB	705	for	ESL	students	
is	expected	prior	to	the	beginning	of	the	fall	of	2018.		Full	implementation	of	AB	705	for	
ESL	is	required	by	the	fall	of	2020.		

NON-CURRICULAR	SUPPORT	

Non-curricular	support	is	a	fundamental	component	of	redesign	discussions	and	efforts	
(e.g.,	counseling,	mentoring,	and	guidance	related	to	students’	goals).	Work	with	
mindset	and	affective	student	support	may	also	be	part	of	the	implementation	strategy	
to	amplify	the	effectiveness	of	reforms	related	to	AB	705.	With	the	implementation	of	
guided	pathways,	the	integration	between	academic	affairs	and	student	services	has	
never	been	more	important.		While	colleges	often	direct	support	to	unique	populations,	
colleges	should	strive	to	provide	similar	support	at	scale	to	all	students.			

CONCLUSION	

Because	of	the	importance	of	this	transition,	colleges	should	anticipate	a	Chancellor’s	
Office	request	for	local	goals,	data	collection,	and	monitoring.		Future	efforts	related	to	
implementation	of	the	law	include	regulatory	language	in	title	5	that	reflects	the	basic	
tenets	as	well	as	a	revision	of	the	CB-21	coding	within	the	MIS	system.		It	is	also	
relevant	to	note	that	eligibility	for	both	AB	19	and	guided	pathways	funding	are	
contingent	upon	compliance	with	AB	705.			Even	more	than	compliance,	however,	the	
colleges	have	an	unprecedented	opportunity	to	improve	the	opportunity	and	access	for	
students	while	simultaneously	addressing	stubborn	inequities	within	our	system	that	
disadvantage	those	students	who	need	educational	opportunity	the	most.		The	
California	Community	Colleges	are	at	the	very	beginning	stages	of	this	work	together,	
and	moving	forward,	the	Chancellor’s	Office	and	the	Academic	Senate	are	urging	
innovative	practices,	courageous	conversation,	and	rigorous	evaluation.			
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MEMORANDUM 

July 20, 2018 AA 18-41 | Via Email 

TO: California Community Colleges and Districts  

FROM: Alice Perez 
Vice Chancellor, Academic Affairs  

John Stanskas 
President, Academic Senate for California Community Colleges 

RE: Assembly Bill 705 Initial Guidance Language for Credit English as a Second 
Language 

 
 
In preparation for the implementation of Assembly Bill (AB) 705, please review the 
following guidance on initial steps that colleges can take to begin moving toward 
compliance for students enrolled in credit ESL with a goal of degree and/or transfer.  

WHAT THE LAW SAYS  

As stated in the bill, “Instruction in English as a second language (ESL) is distinct from 
remediation in English.  Students enrolled in ESL credit coursework are foreign 
language learners who require additional language training in English, require support 
to successfully complete degree and transfer requirements in English, or require both of 
the above.  Education Code §78213 (d)(1)(B) states that colleges “must maximize the 
probability that. . . a student enrolled in ESL will enter and complete degree and 
transfer requirements in English within three years.”   

TIMELINE 

Full implementation of AB 705 for ESL is required by the fall of 2020.   

IMPLEMENTATION GUIDANCE 

http://www.californiacommunitycolleges.cccco.edu/
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The three-year timeline is identified as six primary terms or nine quarters (as 
applicable) as it relates to credit English as a Second Language (ESL) instruction. As 
with the English and math guidance pertaining to the implementation of AB 705, the 
Chancellor’s Office, in consultation with the Academic Senate of California Community 
Colleges (ASCCC), will be incorporating these recommendations into a package of 
modifications of the California Code of Regulations (title 5) for consideration by the 
Board of Governors in the near future.  Pertinent to implementing AB 705 as it relates 
to credit English as a Second Language, colleges are strongly encouraged to begin the 
following: 

• Review currently offered credit ESL curriculum and consider integrating skills 
(e.g. grammar/writing, reading/writing, or reading/writing/grammar).  This 
does not prohibit the offering of stand-alone, elective credit ESL courses such as 
listening/speaking, vocabulary, pronunciation, grammar, reading or other 
courses that support language acquisition and lead to academic language 
proficiency, per AB 705, Section 1(a)(7). 

• Develop ESL pathways that transition students from the highest levels of credit 
ESL coursework directly into transfer-level English rather than into 
developmental English courses 

• Ensure that placement into the credit ESL sequence maximizes the probability 
that students will enter and complete transfer-level English in six semesters (or 
nine quarters) or fewer 

• Begin intentional discussions between credit ESL and English Composition 
faculty to determine shared goals, specific curricular needs pertaining to 
successful skills scaffolding, and knowledge-sharing 

• Explore credit ESL pathways to transfer-level English that allow for credit ESL 
faculty to 1) teach English Composition to ESL students or 2) create a credit ESL 
course that is the equivalent of transfer-level English  

• Increase professional development opportunities for credit ESL and English 
Composition faculty 

• Pursue the possibility of submitting transfer level ESL courses for inclusion in 
CSU General Education Breadth Area C2 and for course-to-course articulation 

• Begin to establish structures that would allow the collection of data for ESL 
students by educational goal and background 

• Begin intentional discussions between credit ESL faculty and your college’s 
Guided Pathways planning and implementation group(s) 

ASSESSMENT AND PLACEMENT INTO CREDIT ESL 

Education Code §78213 (d)(1)(b) requires colleges to use “evidence-based multiple 
measures for placing students into English as a second language (ESL) coursework.  For 
those students placed into credit ESL coursework, their placement should maximize the 
probability that they will complete degree and transfer requirements in English within 
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three years.” Guidance for what constitutes evidence-based multiple measures is being 
developed and will be shared with the field. Until that time, colleges can continue with 
current placement practices (incorporating existing multiple measures and placement 
tests). 

MMAP FRAMEWORK FOR STUDENTS WITH FOUR YEARS OF HIGH SCHOOL DATA 

Statewide MMAP data modeling demonstrates that ESL students coming from high 
schools with four complete years of HS performance data (approx. 20-25% of ESL 
students system-wide) may be eligible for direct placement into college-level English 
based on their HS GPA.  The ESL and English rules are similar in terms of the GPA 
Decision Rules. 

High School Performance Metric for English Recommended AB 705 Placement for English 

HSGPA ≥ 2.6 
Success rate = 78.6% 

Transfer-Level English Composition 
No additional academic or concurrent support 
required 

HSGPA 1.9 - 2.6 
Success rate = 57.7%   

Transfer-Level English Composition 
Additional academic and concurrent support 
recommended 

HSGPA < 1.9 
Success rate = 42.6%  

Transfer-Level English Composition 
Additional academic and concurrent support 
strongly recommended  

Colleges should be mindful that while some high school senior English language 
learners (ELLs) may indeed be ready for mainstreaming into transfer-level English, 
credit ESL at the community college is designed to enhance proficiency in English at a 
level of academic rigor that can better serve many ELLs who may have completed three 
or four years of high school English but whose language proficiency may still require 
attention to specific needs that are not met in transfer-level English even with co-
requisite or co-curricular support. 

FUTURE GUIDANCE 

The AB 705 ESL Work Group will continue researching placement options for ESL 
students with fewer than four years of high school data, or no high school data (e.g., 
adult immigrants, refugees, and F1 Visa students), and the Chancellor’s Office will 
release further guidance by December 2018.   



AGENDA ITEM 
7.1



 

REPORT TO THE BOARD 

 

To:   Members of the LARAEC Executive Board 

From:   LARAEC Point Persons’ Team 

Prepared By:   LARAEC Office 

Date:   September 14, 2018 

Subject Agenda Item 7.1 – Approve LAUSD’s FY 2018-19 Capital Outlay 
(Attachment 1) 

Background:   Based on the Adult Education Block Grant Fiscal Management Guide for Performance 
Year 2017-18 (Version 3 Release: August 1, 2017), any capital outlay which includes building 
improvements, rental spaces, leases, and construction, etc. will be closely scrutinized. As such, member 
districts are required to notify or send an informational email to the Adult Education Program (AEP) 
office of the intent to fund these types of activities. The AEP office reserves the right to ask questions 
regarding any purchase and can prohibit any activity it deems not meeting the reasonable and justifiable 
criteria. 

In July 2018, LARAEC has forwarded to the AEP office LAUSD’s capital outlay estimates to seek approval. 
According to the AEP office, “The state doesn’t approve these requests – but we do ask that you send us 
an informational email in case we have questions. If you have run these capital improvements with your 
consortia members (and they are in agreement), and they are solely for the benefit of the adult 
education seven program areas – then I would save the minutes of that meetings, and make sure you 
post this in your 18-19 budget & work plan (as it connects to the 18-19 annual plan strategies). If those 
things are completed, then you can move forward. (See Attachment 2 dated July 27, 2018 from the AEP 
Office) 

Discussion/Issues: LAUSD’s capital outlay plan includes the following activities: 

• Alterations and improvements on Adult Education sites to better serve and ensure 
safety of adult education staff and students  
 

Fiscal Impact: $747,931  

Recommendation:   

Approve LAUSD’s capital outlay plan for FY 2018-2019. 



Los Angeles Unified School District
Division of Adult and Career Education

FY 2018-19 Capital Outlay Projects

Attachment 1

DACE site Project Description
Estimated 

Completion

Project Cost 
Estimate 
Amount

Evans
Design cubicle layout in Student Store and shelving layoout for the 
Teacher's Workroom. 11/1/2018 $5,180.00

AFOC Replace Deteriorated Fencing for Parking Lot 12/1/2018 $184,499.20

Evans Exterior Painting of Campion Building 2/1/2018 $66,479.00

LA Tech Center Lunch Shelter- Geotechnical Investigation 9/1/2018 $13,535.04

LA Tech Center Lunch Shelter Replacement 6/1/2018 $70,313.56

WVOC

Remodel Room 215 for Computerized Testing. Demo old electrical and data 
connections, provide pathways for new electrical and data, provide and 
install marker boards, repair flooring as needed, repair and touch up where 
old boards were removed. 3/1/2018 $39,857.02

NVOC
ITD site survey, scope of work,drawings, meetings, configurations & 
documentation.  Wireless internet throughout the site. 9/1/2018 $9,997.65

Evans
ITD site survey, scope of work,drawings, meetings, configurations & 
documentation.  Wireless internet throughout the site. 9/1/2018 $9,997.65

Fort Mac / Pt. Fermin
ITD site survey, scope of work,drawings, meetings, configurations & 
documentation.  Security Cameras around new Auto Shop. 9/1/2018 $8,055.60

AFOC Provide Plumbing & Electrical for 2 Pedicure Spa Chairs in Room 221 11/1/2018 $40,704.28

AFOC

Replace Existing Washers and Dryers Split Existing Washer & Dryer 
Between Two Rooms, Increase / Re-Size Sewer To Accommodate The 
Running Of Both Washing Machines Simultaneously, Re-Work Electrical & 
Exhaust For "Back To Back" Configuration, Frame Wall Studs And Head Out 
For Access panels, Replace Dry Wall & Patch As Needed, Paint To Match 11/1/2018 $61,311.45

AFOC

Remove and Replace Antiquated Shampoo Bowls (3) and Cabinets in Room 
221. Re-Pipe Existing Undersized Waste System-Frame Wall as Needed for 
Plumbing. 11/1/2018 $72,594.96

ELAOC

        
floodlights, canopy lights, pole lights and Exit Signs thru – out the site with 
new efficient LED fixtures and exit signs. Repair  / replace  existing 4/1/2018 $79,644.06

ELAOC
Remove and Replace Deteriorated Inverter and Lighting in the Parking 
Garage 9/1/2018 $65,590.47

HOC/Fort Mac Auto Shop Install Exterior Security Lighting (9). 8/1/2018 $9,669.81

HOC Container Moves for Fencing Project 10/1/2018 $5,450.00

HPCAS Disconnect and Remove Power from Metal Shear and Hole Punch. 9/1/2018 $5,051.25

TOTAL COST $747,931.00



 

Attachment 2 
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REPORT TO THE BOARD 

 

To:   Members of the LARAEC Executive Board 

From:   LARAEC Point Persons’ Team 

Prepared By:   LARAEC Office 

Date:   September 7, 2018 

Subject Consent Agenda Item 7.2 – Approve Vasquez & Company LLP to provide 
consulting services to the LARAEC program as outlined in their proposal 
dated June 8, 2018.   

Background:   In an effort to ensure effective stewardship over the funds provided through the 
California Adult Education Program, LARAEC seeks to hire an auditing firm to assist with creating 
structures, internal controls, documentation, and overall systems for managing finances. Four auditing 
firms were invited to participate in a bidders’ conference conducted by the LARAEC point persons’ team 
(PPT), Project Director, and an executive board member.  

To ensure there is no conflict of interest, it was suggested that two auditing firms be selected for the 
two distinct components of the auditing services needed. One firm will provide consulting on program 
structures and the second will conduct auditing of all members. Based on the proposals and scoring 
Vasquez & Company LLP is recommended to provide consulting services to LARAEC 

Discussion/Issues: Vazquez & Company LLP is recommended by the PPT to provide auditing consulting 
services. The scope of work will include all 5 member districts and the LARAEC office. Activities will 
include:  

• Documenting and assessing LARAEC’s policies and procedures for overseeing and 
monitoring member-district AB104 performance and reporting.  

• Documenting member-district AB104 procedures for data accumulation and reporting 
to LARAEC.  

• Development of effective monitoring function and written policies and procedures 
manual for the administration of AB 104 funds 

• Identify internal control weaknesses and areas of noncompliance, provide remediation, 
and promote transparent reporting. 

Fiscal Impact: $38,000 (Inclusive: LARAEC oversight $6,000, documenting member-district procedures 
$10,000, and monitoring functions and policies and procedures manual $22,000)  

Recommendation:   

Approve Vazquez & Company LLP to provide consulting services as outlined in their proposal dated June 
8, 2018 



AGENDA ITEM 
7.3 



REPORT TO THE BOARD 

To:  Members of the LARAEC Executive Board 

From:  LARAEC Point Persons’ Team 

Prepared By: LARAEC Office 

Date:  September 7, 2018 

Subject Consent Agenda Item 7.3 – Approve Vavrinek, Trine, Day & Co., LLP (VTD) 
to provide auditing services to the LARAEC program as outlined in their 
proposal dated June 5, 2018.   

Background:   In an effort to ensure effective stewardship over the funds provided through the 
California Adult Education Program, LARAEC seeks to hire an auditing firm to assist with creating 
structures, internal controls, documentation, and overall systems for managing finances. Four auditing 
firms were invited to participate in a bidders’ conference conducted by the LARAEC point persons’ team 
(PPT), Project Director, and an executive board member.  

To ensure there is no conflict of interest, it was suggested that two auditing firms be selected for the 
two distinct components of the auditing services needed. One firm will provide consulting on program 
structures and the second will conduct auditing of LARAEC AEP funds. Based on the proposals and 
scoring Vavrinek, Trine, Day & Co., LLP  (VTD) is recommended to provide auditing services to LARAEC 

Discussion/Issues:  VTD’s scope of work for auditing services will include LARAEC AEP funds. Activities 
will include: 

• A financial statement and compliance audit of the consortium
• Compliance audit will include Adult Education Program funds
• Preparation of a Management Letter and Communication with those charged with

governance
• Completion of the Annual Audit Report and presentation to the consortium board.

Fiscal Impact: $12,500 for the fiscal year ended June 30, 2019 

Recommendation:  

Approve Vavrinek, Trine, Day & Co., LLP to provide auditing services as outlined in their proposal 
dated June 5, 2018 
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